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Unbelievably, September is almost behind us and so much has been achieved in such a short time, notably all students have had 

two Lateral Flow Tests and a school photograph – both huge feats of organisation, executed with almost military precision! Now, 

we can look forward to reinstating much that has been ‘paused’ since March 2019, and tentatively, begin to move forward once 

more. Last year we were fortunate to have been part of the pilot for the Early Career Framework, ahead of the official roll-out. The 

ECF is not an assessment framework but an entitlement to training and support. It has evolved as a response to the continuing 

crisis in the recruitment and retention of teachers, and is part of a wider package of continuing professional development – the 

‘golden thread’ – designed to ensure teachers get the support and development they deserve. Unity Trust have opted to work with 

Ambition Institute delivering the Full Induction Programme crafted by them. This year we are delighted to welcome three ECTs. I 

know you will all go out of your way to ensure that they enjoy a positive and productive year. Here is a brief overview of key 

aspects of the programme. To find out more, please talk with them, their mentors or me.  

For more information see: 

• https://www.ambition.org.uk/blog/instructional-coaching-is-the-new-mentoring-with-the-early-career-framework/ 

• T&L Newsletter Issue 17, June 2021 for an overview of the reforms to ITT and the role of the Teaching school Hub (T&L page 

of AccessIt) 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

The mission of Ambition Institute is to 

close the gap between disadvantaged and 

non-disadvantaged pupils so that every 

child can thrive, irrespective of their 

background.  One way to do this is to 

improve the quality of teachers in the 

system. Ambition Institute’s ECT 

programme is rooted in the ECF which 

covers 5 core areas of teaching practice in 

the form of ‘Learn that…’ and ‘Learn how 

to…’ statements. Teachers develop a firm 

knowledge base and then apply it to their 

classroom practice. This entitlement is to 

training and support and is not linked to 

assessment for passing induction. 

What it looks like in the week: 

The diagram shows the stages of the 

Instructional Coaching (IC) model. Study is 

important because it begins to build the 

mental models of the ECT, helping them 

to understand what ‘good’ looks like in 

different areas of teaching. Before their 

mentor meets with them, they will have 

read an evidence summary and seen a 

video model, so that the work Mentors do 

with them has something to attach to, 

making the work of the Mentor more 

impactful and effective. 

AMBITION INSTITUTE ECF FIP (Full 

Induction Programme): ECT Activities. 

          The FIP: 

• Offers funded training for ECTs, 

Mentors and School Leads 

• Is designed by national providers 

• Is delivered locally by Teaching 

School Hubs 

 

 

 

https://www.ambition.org.uk/blog/instructional-coaching-is-the-new-mentoring-with-the-early-career-framework/


 

 

 

   Research tells us that Instructional Coaching is the most effective tool we have in driving forward teacher      

   development, particularly with new or ‘novice’ teachers. 

   Research tells us that novice learners, learn best when they are given explicit instruction and fully guided examples.  

 

“Instructional coaching is currently the best evidenced-form of professional development we have.” 

Sam Sims, 2019 

Four active ingredients of Instructional Coaching: 

• A clear model of better: teachers are shown what good looks like in a particular area of practice 

that they are working on – they need to have a really clear picture of what they are aiming for, so 

they are given fully guided examples. 

• Bite-sized areas for improvement: the area of focus needs to be small in order for it to be 

practised and feedback to be focused. This also means that new teachers are not overloaded and 

can make a meaningful, sustainable change in a very small area. This links to the idea of explicit 

instruction. When a mentor gives their ECT their action step with success criteria each week, they 

are explicitly telling them the best way to improve their practice and exactly what they need to do 

to be successful. 

•  Use of deliberate practice: teachers need to practice the area for improvement receiving 

feedback and re-practising to support and embed changes into practice. This is crucial to ensure 

that teachers don’t just ‘get it’; they don’t just have knowledge stored in their heads, but can 

actually do it when they’re in a classroom, standing in front of a class. Here, explicit instruction is 

being developed further. By giving feedback, mentors are giving ECTs direct instruction in how to 

improve their practice further. 

• A standardised routine: this allows those small incremental changes, that teachers make to their 

practice, to have, over time, a greater impact.  

Pairings for 2021-22 

ECT     Mentor 

Daphnee Pagni    Mandy Haynes 

Tom Tabrar    Rob Dovaston 

Emma Luntz    Josie Kitchiner 

Mentoring: This programme represents a huge step-change in training teachers. The role of the Mentor 

is crucial to supporting the early career teacher. Mentors will lead new teachers through specific learning 

pathways and set clear action points to help them make visible improvements in their practice. To do this, 

mentors will need to be reflective practitioners and to interpret the evidence-based learning into action 

steps. This is a departure from the familiar view of mentoring. It will take time to become embedded. 

Mentors will receive support along the way…36 hours of training across the two years has been 

safeguarded for them. Staff who mentored on the pilot 2020-21, commented on the positive impact the 

experience has had on their own teaching. The potential here, for the profession, is huge. In time, we 

would love to take on more ECTs and ‘grow’ our pool of mentors. For now, though, I am reminded of 

Professor Rachel Lofthouse, who says: “Learning to teach and staying in teaching is necessarily a social 

process…” I know you will all join our mentors to ensure that our ECTs never feel isolated and that they 

discover what a ‘noble profession’ teaching is. 

 

 

This term ECTs are working on the Behaviour module.  


