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Just two weeks to go and we’re half-way through an academic year again...time for a collective ‘pat on the back’, methinks! As 

our COVID cases have climbed, I’ve been struck by how, despite the best efforts of the pesky virus, the school continues to provide 

‘business as usual’ and more. For those of you who remember the time of ‘awe and wonder’ in education, I was treated to just that 

recently when I wandered in to an art room where Becky Baldwin was preparing the Arch students for their trip to London to see 

‘Matilda’ – a joyous few minutes out of a busy day...thank you! But alongside all this, we are also feeling the full force of the 

impact of a turbulent couple of years, particularly among some of our older students. In chatting with colleagues, a common 

theme seems to be the struggle to reinstate some of the habits and attitudes required for study and progress in learning. Much of 

what we’re seeing feels as if it is also linked to lack of confidence and fear of failure. There are no silver bullets but one strategy 

particularly lends itself to supporting learning, so this Newsletter will be dedicated to ‘I do, We do, You do.’ 

 

  

 

 

‘I do, We do, You do’ is one of the methods which emerged from ‘Guided 

Practice,’ pioneered by Barbara Rogoff and popularised by Barak Rosenshine. 

You might also hear it called the ‘Gradual Release of Responsibility Model.’ This 

is a guided practice method that moves students through their Zone of Proximal 

Development by scaffolding their learning. 

Scholarly Explanations:  

Sharratt (2013, p.145) defines guided practice as a “transition practice 

that...allows leaders to pull back and the learners to step forward” through 

teacher-to-student centred learning. 

Duchesne et al (2013, p.90) ague that it is “support provided to enable students 

to participate in expert activities in increasingly expert ways.” 

Two key elements in these definitions are: 

1. Support: the teacher provides support for the learners to help them 

progress; 

2. Transition: the process may begin with heavy teacher support and 

modelling, but should end with near independence on behalf of the 

learner.  

Guided practice builds on three key theoretical concepts: 

Vygotsky’s Zone of Proximal Development: Vygotsky hypothesised that the 

best way to teach learners is to create lessons that are just too hard for students 

to complete on their own, but possible for students to do with the aid of a 

teacher. Often this is called the Goldilocks Principle: a lesson that’s too easy 

won’t lead to much learning. A lesson that’s far too hard will simply confuse 

students. But, a lesson that is challenging but not impossible should motivate 

students and lead to maximum learning development. 

 

Vygotsky’s More Knowledgeable Other: For students to achieve maximum 

progression in their learning, Vygotsky proposed that students should learn 

alongside a ‘More Knowledgeable Other’. This can be a teacher, parent or 

classmate. The MKO should be someone who can help by using the prompting, 

modelling, explaining and suggesting that keeps the learner on the path 

towards achieving their educational goals. Importantly, because there is a guide, 

scholars argue that students will be learning in culturally and socially relevant 

ways. In other words, they learn things the ways their teachers, society and 

culture have deemed appropriate. (turn over) 

 

 

 

 

Useful articles: 

https://www.evidencebasedteaching.org

.au/the-i-do-we-do-you-do-model-

explained/ 

https://strategiesforspecialinterventions.

weebly.com/i-do-we-do-you-

do.html#:~:text=Definition%3A,the%20

delivery%20of%20the%20content. 

 

 

 

 

 

 

Teaching Walkthrus 

Live Modelling – P.78 

Guided Practice – P.126 

Independent Practice – 

P.128 

 

TLAC 2.0  

Pp. 157 – 159 
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Pr Bruner’s Scaffolding: Bruner expanded on Vygotsky’s ideas by introducing the concept of ‘scaffolding’. Instructional 

scaffolding is a term that emphasises the importance of guidance during the learning process to help a student move through 

their Zone of Proximal Development. A scaffold is any learning strategy that keeps a student on the path towards their 

learning goals. As the student gets more competent at their tasks, the scaffolding should be removed so that the student can 

eventually complete the task alone.            

 

        

Steps & 

Strategies 

The Teacher... The Student...  Suggested Activities 

I Do 

Direct Instruction 

• Provides direct instruction – 

explains what students need 

to understand and/or models 

how to do a process. (TS3) 

• Tells students what they 

need to know – shows them 

how to do the things they 

need to be able to do and 

checks for understanding 

before moving on! 

• Keeps instructions & 

explanations as simple as 

possible!! 

• Stresses the difficult points. 

• Shares their thinking aloud. 

• Actively listens. 

• Asks for clarification. 

• Break the task down into 

small, clear, understandable 

steps. 

• Activate prior understanding. 

(TS2) 

• Use visuals, as appropriate, 

to help students to 

understand the steps. 

• Encourage note-making of 

key points – but only if it 

won’t detract from students 

actively listening. 

 

We Do 

Guided Instruction 

 

 

[Do not confuse 

with Collaborative 

Learning.] 

• Works with students by 

providing prompts or 

partially completed 

procedures - scaffolds task. 

• Uses faded worked 

examples – Teacher 

completes some steps; 

students complete others. 

• Offers feedback and gauges 

readiness to move on.  

 

• Asks and responds to 

questions. 

• Completes the process with 

support. 

• Teacher may ask student for 

their input on a plan for 

completing the task. 

• Ask students to recall and 

predict the next steps in the 

process of completing the 

task. 

You Do 

Independent 

Practice 

• Evaluates 

• Determines the level of 

student understanding. 

• Teacher encourages the 

student to narrate aloud to 

the teacher, what they are 

doing and why they are 

doing it. 

• Provides feedback (TS6) 

• Provide students with the 

opportunity to seek support 

if needed. 

• Student does their best to 

complete the task on their 

own – but only tasks that are 

similar to what has been 

covered earlier. 

• Uses notes, worked 

examples, models to 

complete the task. 

• Students are encouraged to 

ask questions when stuck. 

 

 

• Set further practice of the 

task as a HL activity – but 

don’t ask them to do 

anything you haven’t shown 

them how to. 

• Encourage enjoyment of the 

task to promote motivation.  

 

Used well, the I Do – We Do You Do model: 

• Helps all students to master what they need to learn (TS5) 

• Suits novice learners – which most students are.  

• Nurtures self-efficacy. (TS2) 

• Reduces anxiety. 

 

 

 

 

 

 

 ‘I Do, We Do, You Do’ - Guided Practice Strategy 

Roles & Responsibilities 

 

 

‘Tell me and I forget. Teach me and I remember. Involve me and I learn.’  

–Benjamin Franklin 

https://helpfulprofessor.com/instructional-scaffolding-strategies/

